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The following playbook has been developed to assist you in 
preparing for Fall 2020 academic semester’s blended 
learning models.  

This playbook is based on The Blended Learning Toolkit that 
was prepared by the University of Central Florida (UCF) and 
the American Association of State Colleges and Universities 
(AASCU) with funding from the Next Generation Learning 
Challenges (NGLC). It is provided as an open educational 
resource under a Creative Commons Attribution-
NonCommercial-ShareAlike license. 

This playbook is designed to be a workbook to guide you in 
the development of blended learning courses.  Use this 
book to reflect on your current course and how it can be 
adapted to blended learning.  If you are developing a new 
course, use the playbook to build the components as you 
move through each section.   

The book has intentional space for you make notes for 
reflection and course development.   

In addition to the information available in this playbook, both 
the Office of Teaching Effectiveness and Innovation (OTEI) 
and Clemson Online (CO) will be offering additional training 
and support for faculty.  

Fall 2020 v. 1

Instructional Playbook

https://blended.online.ucf.edu/blendkit-course-diy-project-tasks/
https://blended.online.ucf.edu/blendkit-course-diy-project-tasks/
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This document was initiated by Dr. Brad Putman, Associate 
Dean for CECAS, and developed with input from the 
colleges’ associate deans and department chairs. Thank you 
to the project lead, Karen Bunch Franklin, for her work in 
creating this.  Thank you to all OTEI staff for support in edits 
and for creating appendices, and to Clemson Online for key 
resources, including the Faculty Resource site.  We 
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— Taimi Olsen, Director 

Clemson Faculty: Use this instructional playbook on Blended 
Learning 2020 to re-conceptualize your course, given the 
need to engage students in a physically distanced 
classroom, with other students online simultaneously.  We 
feel privileged to support the dedicated and talented 
instructors at Clemson. 

For training and development to prepare for the fall, please 
consult the Clemson Online / OTEI events page. 

Copyright 2020 Clemson University. This work is licensed under a Creative 
Commons Attribution-Non-Commercial 4.0 International License. 

Citation (APA): Office of Teaching Effectiveness and Innovation, Clemson 
University. (2020) Blended learning models: Instructional playbook for fall 
2020 models.  Retrieved from https://www.clemson.edu/otei/instructional-
playbook.html.  CC BY-NC 4.0. 
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Blended: Simulcast Lecture

Special Circumstance

Blended: Flipped

Blended: Flipped Modified

Fully In-person or Fully Online

Choice of delivery mode is sometimes simply a pedagogical choice, but there are 
also situational factors, such as course content can be delivered using a variety 
of modes of delivery.  Therefore, the first step is to choose a Delivery Model: 
consult the Clemson University’s Academic Plan for Fall 2020.  Course content 
can be delivered using a variety of modes of delivery.   

● Blended Learning Course (options): 
a. Simulcast Lecture 
b. Flipped Classroom 
c. Flipped Classroom - Modified 

● “In-class” Course (synchronous and face-to-face) 
● Online Course (synchronous and/or asynchronous) 

Each model is briefly introduced in the following pages.  You can learn more 
about the models at https://www.clemson.edu/otei/fall2020-academic-
models.html

Step 1
Choose Model for Fall 2020

https://clemson.app.box.com/folder/111892785015
https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
https://clemson.app.box.com/folder/111892785015
https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
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Key Terms
See below for key terms used in the Fall 2020 Models.

Asynchronous
Asynchronous refers to communication that is not concurrent in time.  For the purpose of the models, asynchronous is used to 
imply any communication, activity, or interaction that is through written text and/orr pre-recorded video/audio and uses the LMS 
or other technology tools. 

LMS LMS refers to the Learning Management System.  At Clemson, this is Canvas.

Online Online refers to any communication, activity, or interaction through technology tools such as Canvas, Zoom, etc.  For the 
purposes of the models, online is used to describe seat time — meaning when students are present for classroom instruction.

Offline Offline also refers to seat time and means students are not present for classroom instruction.

Synchronous Synchronous refers to communication happening at the same time or place.  For the purpose of the models, synchronous is 
used to imply online meetings through a technology tool such as Zoom.  
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Seat Time: 1/3 of class in-person, remaining 2/3 
of class online  

* In-person groups can be rotational to ensure all 
students have face-to-face time. 

Delivery: Simultaneous delivery of course content 
and activities to in-person and synchronous 
groups.  Simulcast through video teleconferencing 
(VTC). 

Engagement: Should be simultaneous meaning 
instructor is interacting and engaging with both in-
person and online groups at the same time.  

Blended: Simulcast Lecture

In-person Group Synchronous Group

Instruction  
& Discussion

Course Support: 
Asynchronous

S
up

po
rt

You can learn more about the models at https://www.clemson.edu/otei/fall2020-academic-
models.html

https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
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Seat Time: 1/3 of class in-person, remaining 2/3 
online 

Delivery: Asynchronous delivery of pre-class 
content (videos, readings, podcasts, etc.) then 
simultaneous delivery of interactive/application 
activities to in-person and synchronous groups. 

Engagement: Simultaneous activities with both 
groups (e.g., groups work together on activities 
through Zoom; can have teams of in-person and 
online students in breakout room).  Instructor can 
interact with both groups to check on application 
and knowledge comprehension. 

Blended: Flipped Classroom

In-person Group

Pre-Class Content: 
Asynchronous Delivery

In
st

ru
ct

io
n

Application  
& Discussion 

Synchronous Group

You can learn more about the models at https://www.clemson.edu/otei/fall2020-academic-
models.html

https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
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Seat Time: 1/3 of class in-person, remaining 2/3 
offline 

Delivery: Asynchronous delivery of pre-class 
content (videos, readings, podcasts, etc.) then in-
person delivery of interactive/application activities 
to 1/3 of students each class period.  Remaining 
2/3 complete online activities when it’s not their 
day to meet in-person.  

Engagement: Interactive application activities 
with in-person groups.  Instructor can interact with 
in-person groups to check on application and 
knowledge comprehension.  Online interaction is 
asynchronous (at any time and by all students), in 
order to engage all students throughout the week.

Blended: Flipped Classroom - Modified

In-person Group

Pre-Class Content: 
Asynchronous Delivery

In
st

ru
ct

io
n

Application  
& Discussion 

Course Activities  
& Support: 
Asynchronous

S
up

po
rt

You can learn more about the models at https://www.clemson.edu/otei/fall2020-academic-
models.html

https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
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Special Circumstance: Courses that only meet 
at various times, such as three times a month or 
once a month (e.g., some graduate courses, 
senior thesis/research, or Creative Inquiry 
courses).   

Seat Time: Can be in-person and/or online 

Delivery: Allows for innovations around in-person 
class sessions that may include rotating group 
meetings, use of teaching assistants to support in-
person components, and/or research/lab 
experiences. All sessions need to use social 
distancing guidelines.  Online delivery for course 
activities as needed.  Can be asynchronous and/
or synchronous delivery of course content and 
activities. Online-only engagement needs to be 
available for students.

Blended: Special Circumstance

In-person  
(various times)

Online 
Asynchronous and/or synchronous 

activities

Application 
& 

Instruction

You can learn more about the models at https://www.clemson.edu/otei/fall2020-academic-
models.html

https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/fall2020-academic-models.html


11

Seat Time: All class activities are in-person 

Delivery: In traditional classroom, with some content and 
course organization online in LMS 

Engagement: Fully engaged with in-class lecture, 
discussion, and activities

Fully In-person
Instruction & Application 

In-person  
Class Sessions

Course Organization  
in LMS

Seat Time: All class activities are online 

Delivery: Can be fully asynchronous delivery or a 
combination of asynchronous and synchronous sessions.  
Can mimic the flipped model by having pre-class content 
(videos, readings, podcasts, etc.) then simultaneous delivery 
of interactive/application activities in synchronous sessions. 

Engagement: Asynchronous engagement through written 
text such as flexible discussion or social reading platforms.  
Synchronous engagement through Zoom (incorporate polling 
and break-out rooms for more interactive components).  
Instructor interacts with all students at same time, in the same 
medium for equitable experience.  

Fully Online

You can learn more about the models at https://www.clemson.edu/otei/fall2020-academic-models.html

Instruction  
& 

Application 

All course delivery in 
online environment

Asynchronous

Synchronous

* If you are not teaching a blended learning course, the other models are Fully In-person or Online.  Office of Teaching Effectiveness and 
Innovation and Clemson Online provide support for these models but they are not addressed in this playbook.  

https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/
https://www.clemson.edu/otei/
https://www.clemson.edu/online/
https://www.clemson.edu/otei/fall2020-academic-models.html
https://www.clemson.edu/otei/
https://www.clemson.edu/otei/
https://www.clemson.edu/online/
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Choose Your Model for Fall 2020 
Notes for Step 1:
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Course Visualization

Course Blueprint 

Venn Diagram

Step 2
Conceptualize Your Blended Fall 
2020 Learning Course 
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The melding of the face-to-face and online 
environments in blended learning offers a 
unique set of opportunities and challenges 
in the course design process. Although 
many factors come into play in 
successfully building your blended course, 
defining your teaching and learning 
philosophy from the onset lays a solid 
foundation for the development of a quality 
course. Knowing where you stand on what 
constitutes teaching and learning will help 
you envision the protocols and strategies 
throughout the life of a course from its 
creation to its delivery. 

Before delving into the type of content or 
technology to incorporate in your blended 
course, charting the direction to pursue is 
fundamental. A course blueprint provides 
such direction which will prove useful while 
designing, building, and delivering the 
blended course. 

Generally, a course blueprint encompasses 
four elements as follows: 

1. Course description: Portrays what 
the course is going to cover. 
Institutional course catalogs are a 
great starting point to convey and 
describe the course you are building 
for your learners. 

2. General course goals: Outlines the 
overarching targets and focus of the 
course. 

3. Learning objectives: Defines the 
desired measurable learning 
objectives students will achieve upon 
course completion.  (For assistance 
in creating or revising objectives, 
please see the online Objectives 
Builder or the Course Design Builder. 

4. Learning outcomes: Defines the 
means through which students will 
demonstrate proficiency in learning 
and realizing the objectives 
established for the course. 

Examples of a completed blueprint and 
Venn diagram can be found in Appendix A.

http://teachonline.asu.edu/objectives-builder
http://teachonline.asu.edu/objectives-builder
https://www.clemson.edu/otei/resources/course-design.html
http://teachonline.asu.edu/objectives-builder
http://teachonline.asu.edu/objectives-builder
https://www.clemson.edu/otei/resources/course-design.html
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Consider Fink’s model for course design.  
Thinking through these questions will help 
guide your course development and inform 
your course blueprint. 

• What are the learning goals and 
objectives for your course? What 
learning objectives / outcomes do you 
need to include from your program, 
accreditor, or general education 
program?   
Course Design Resources 

• What activities will convey content 
and knowledge?  (This can include 
your decisions in how to deliver 
content, such as textbook choice, 
materials, lectures, video, etc.)  Active 
Learning & Active Lecturing 

• What activities will be employed to 
help students learn (homework, group 
work, projects and papers etc)?  
Active Learning & Active Lecturing 

• How will you assess their learning 
(formative, summative, authentic, and/
or diagnostic assessments)?  See 

page 31 for a more detailed 
description of the types of 
assessment.  Assessment, Test, and 
Assignment Design

From Dee Fink’s Significant Learning, a model for course design: https://www.clemson.edu/otei/resources/course-design.html 

Course Visualization

Check out the 

for additional resources!

Learning Goals

Teaching & 
Learning 
Activities

Feedback & 
Assessment

Situational Factors

https://www.clemson.edu/otei/resources/course-design.html
https://www.clemson.edu/otei/resources/course-design.html
https://www.clemson.edu/otei/resources/active-learning-listening.html
https://www.clemson.edu/otei/resources/active-learning-listening.html
https://www.clemson.edu/otei/resources/active-learning-listening.html
https://www.clemson.edu/otei/resources/assessments-test-assignment-design.html
https://www.clemson.edu/otei/resources/assessments-test-assignment-design.html
https://www.clemson.edu/otei/resources/assessments-test-assignment-design.html
https://www.clemson.edu/otei/resources/course-design.html
https://www.clemson.edu/otei/resources/course-design.html
https://www.clemson.edu/otei/resources/active-learning-listening.html
https://www.clemson.edu/otei/resources/active-learning-listening.html
https://www.clemson.edu/otei/resources/active-learning-listening.html
https://www.clemson.edu/otei/resources/assessments-test-assignment-design.html
https://www.clemson.edu/otei/resources/assessments-test-assignment-design.html
https://www.clemson.edu/otei/resources/assessments-test-assignment-design.html
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As you proceed, you should have in mind the 
time divisions into which you’ve organized your 
course. Many instructors organize courses into 
“weeks,” but others use larger groupings. We’ll 
refer to these groupings as “modules” in this 
document, but you may refer to them however 
you wish (e.g., units, lessons, chapters, etc.). 
Each module has associated learning activities, 
readings, graded assignments, and 
assessments – all of which contribute to the 
final grade for the course.  

Notes for Course Blueprint: 

Course Blueprint

Template is in Appendix A.
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Use this Venn diagram to think about 
your course elements and where they 
might occur. 

Notes for Venn Diagram:

Venn Diagram

Template is in Appendix A.
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Conceptualize Your Blended Learning 
Course 
Notes for Step 2:
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Course Schedule

Course Modules

Course Interactions & Communications

Course Syllabus

Step 3
Design for Interaction in Your 
Blended Learning Course

Lecturing
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Course Schedule 

In Step 2, you created a design document 
called a Course Blueprint. You may find it 
useful to refer to this Course Blueprint as 
you design your Course Schedule. At this 
point in time, your Schedule is a work in 
progress. As you revise your Course 
Blueprint and think through the design of 
your blended learning course, you may 
wish to modify your draft Schedule.  

Note: While many instructors include a 
Course Schedule within their syllabus, 
when working within Canvas, it is useful to 
break course documents into multiple, 
single function files. The Course Schedule, 
especially, is useful for students to scan 
easily if laid out in a tabular format. 
Addressing the timing of online v. face-to-
face activities is helpful for course 
organization. Many students will also print 
the Course Schedule for reference.  

Course Interaction & Communication 

Protocols are the statements of 
expectations you have for your students 
with regard to interactions and 
communications in your blended learning 
course. Many instructors tend to 
emphasize their expectations for 

technology-based interactions with an 
implicit assumption that the face-to-face 
environment needs no explanation. 
However, you might wish to delineate any 
specific expectations you have for your all 
of your classroom spaces. 

Course Syllabus 

It is common for syllabi to exceed ten 
printed pages in length. This is fairly 
lengthy for a Canvas page (or any web 
page), and makes it more difficult for 

students to find key information. You might 
consider breaking the syllabus into parts 
(Course Syllabus, Campus Syllabus) and 
posting it in Canvas on separate pages (as 
text) that are also linked or clearly marked.  
Also, combine all parts into a single 
syllabus and attach as a pdf.  (Then this 
pdf can be filed in other places, such as 
the syllabus repository.) 

https://syllabus.app.clemson.edu/repository/
https://syllabus.app.clemson.edu/repository/
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A key component of a blended learning 
schedule is to identify when tasks are face-to-
face and online.  The Course Schedule also 
helps layout the 1/3 and 2/3 groupings for 
each week.  This helps students organize their 
time and ensure they are in the right place at 
the right time.  The template is for the full 
semester. 

Notes for Course Schedule:

Course Schedule

Template is in Appendix A.

Course Schedule 
Example
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In a blended learning environment, it’s important to 
define the expectations for both face-to-face and 
online interactions and communications.  Be sure to 
include this information in your course syllabus.  
These protocols should include your expectations for 
interaction and communication from students as well 
as what students can expect from you.  At a 
minimum, include the following elements: ▷ 

Note: Clemson University will be developing some 
protocols specifically for Fall 2020 that you can 
reference in your syllabus. 

Notes for Course Interactions & 
Communications:

Course Interactions & Communications

Classroom Expectations

Online Expectations

Preferred Contact Method

Online Etiquette

Technical Support
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Create a syllabus that is easy to understand by using 
appropriate headings to chunk important information.  
This also helps with accessibility.  Remember you 
can link to important policies to save space on your 
syllabus.  We recommend your syllabus, at a 
minimum, contain the following elements: ▷ 

Notes for Course Syllabus: 

Course Syllabus Course Schedule 
A condensed version of the course schedule can be in the syllabus.  
The syllabus must include major assignments and due dates.  Be sure 
to refer students to the detailed course schedule in the Canvas course 
and/or at the end of the syllabus as an Appendix.

Course Materials 
Materials should include any textbooks, software, etc.  Consider Open 
Education Resources (OER) for more inclusive learning.

Course Assessments 
See Step 4 for more information on course assessments.

Clemson Policies 
You can import the Campus Syllabus from Canvas Commons for all 
current policies and procedures (in Canvas Commons, search #OTEI to 
find the Campus Syllabus).  The Campus Syllabus also contains 
information on student support units. 

Course Expectations 
Add in your Course Interaction and Communication protocols from 
page 22.   

Course Technical Support 
This should include policies for technical issues as well as how students 
can get technical support.   

https://clemson.libguides.com/open
https://clemson.libguides.com/open
https://clemson.libguides.com/open
https://clemson.libguides.com/open
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The purpose of this process is to help you think 
through the interactions associated with one blended 
learning module (i.e., a unit of instruction presented 
online that covers a single subject or topic). This 
process helps you to determine:   

• The performance objectives associated with 
the module.  

• The activities you will incorporate into the 
module to help students achieve those 
objectives.  

• The types of interactions in which students will 
engage as part of the module.   

On the following page, you will consider the five key 
elements for module interactions: ▷ 

In Step 5, we’ll discuss planning modules and overall 
course organization. 

Notes for Course Modules: 

Course Modules

Module Objectives

Module Activities

Module Materials

Types of Interactions

Tools within and outside of LMS
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1. What are the objectives, based on Bloom’s taxonomy (see 
Course Design Resources for more information), for this 
module? What should students know or be able to do upon 
completion of this module? 

2. What activities will students complete in this module? Will any 
require special instructions/tutorials? Visit the Active Learning 
and Active Lecturing page for ideas. 

3. What materials will you use in this module (textbook, instructor 
notes, links to websites, images, audio, video, newspapers, 
journals, ePack resources, etc.)?    

 

Develop Module Interactions Refer to your notes on your Course Blueprint.

https://www.clemson.edu/otei/resources/course-design.html
https://www.clemson.edu/otei/resources/active-learning-listening.html
https://www.clemson.edu/otei/resources/active-learning-listening.html
https://www.clemson.edu/otei/resources/course-design.html
https://www.clemson.edu/otei/resources/active-learning-listening.html
https://www.clemson.edu/otei/resources/active-learning-listening.html
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4. Engaging students in a blended learning course is primarily 
through four main types of learning interactions. What types 
of interaction will students experience in this module? Are you 
thinking about setting up small groups? Have you thought 
about the size of your course? How will the number affect your 
group implementation?  

• Learner-instructor interaction (e.g., emails, 
announcements, discussions)  

• Learner-learner interaction (e.g., discussions, 
collaborative group work, peer review activities)  

• Learner-content interaction (e.g., reading content, 
presenting course content in an appropriate and motivating 
format)  

• Learner-interface interaction (e.g., interaction with tools 
such as LMS, apps [FlipGrid, VoiceThread, etc.])  

5. Which tools within Canvas (e.g., Announcements, 
Discussions, Collaborations, etc.) do you feel will best support 
the interactions listed above?  Are there any tools outside of 
Canvas (e.g., Zoom, FlipGrid, VoiceThread, etc.) that you feel 
would work better to support your planned interaction? If so, 
which outside tools do you also plan to incorporate into your 
course? 

 

 

Develop Module Interactions

https://www.clemson.edu/canvas/index.html
https://www.clemson.edu/online/tools/
https://www.clemson.edu/online/tools/
https://www.clemson.edu/canvas/index.html
https://www.clemson.edu/online/tools/
https://www.clemson.edu/online/tools/
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The primary purpose of lecturing is to convey information—but in the shift to learner-centered 
teaching, many of us who say we lecture are really doing a form of “active lecturing.”  If you 
have not made this shift to engaging students actively in your lecture, at repeated intervals, 
this practice will be of great benefit to your students in a blended course.   
  
What can you do to create an engaging lecture with students at a physical distance and 
also online? Discussion on this unusual situation has prompted some key suggestions.    
1. Use interactive technology, adopting at least one practice such as polling (in Zoom), the 

chat function, clickers, or non-graded quizzes (in Kahoots).  

2. A growing consensus is that this is the best time to try “Peer Instruction,” popularized by 
Eric Mazur, which is simple and highly effective. For an instructor perspective, read the 
Chronicle article, How Peer Instruction and Polling Have Changed My Teaching   
a. Pose an interesting question in a poll (you want questions that result in split 

answers) and display the answers.  
b. Ask students to turn to one neighbor to discuss. Pairing can happen in breakout 

rooms too, by sending two people to each room.    
c. Repoll.  Review briefly why the answer is right.   

	 This process, when practiced, takes 5 minutes.   

3. Engage students in the lecture by guiding them to better note-taking habits.   
a. Provide lecture guides to give students structure.    
b.  “Stop and write.”  Pause and give students one minute to sum up a complex 

point. 

Lecturing 

https://www.chronicle.com/article/How-Peer-Instruction-and/242031
https://www.chronicle.com/article/How-Peer-Instruction-and/242031
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Lecturing 
Need to improve your use of Zoom or Camtasia?  Check out these 
resources provided by Clemson Online:   

• Use Zoom for simulcast lectures and keep Zoom visible in your 
Canvas course menu.   
๏ Basics about Zoom at Clemson  
๏ Utilizing Zoom in a Hybrid setting at Clemson – Updated as 

needed. 
๏ Check out this video to learn more about the new A/V systems in 

the classrooms. 

• Consult this guide for polling in Zoom  

• Consider apps (tablets, smartpodium, Zoom 
whiteboard) for writing on slides  

To record lectures (for the Flipped Class alternative):  

• Utilize Camtasia, VoiceThread, or Zoom to record lectures.   
๏ You can self-enroll in Camtasia/Video Best 

Practices (intermediate, self-paced)  
๏ Camtasia has editing functions, Zoom does not.  If you choose 

Zoom and need to edit, you will have to use Camtasia or another 
editing software.  

๏ Utilize quizzing feature in Ensemble 

Notes for Lecturing: 

https://www.clemson.edu/online/tools/
https://www.clemson.edu/online/tools/zoom.html
https://www.clemson.edu/online/tools/zoom-hybrid.html
https://www.youtube.com/watch?v=oSvYQp8HCTU
https://support.zoom.us/hc/en-us/articles/213756303-Polling-for-meetings
https://support.zoom.us/hc/en-us/articles/205677665-Sharing-a-whiteboard
https://support.zoom.us/hc/en-us/articles/205677665-Sharing-a-whiteboard
https://www.clemson.edu/online/tools/camtasia.html
https://www.clemson.edu/online/tools/voicethread.html
https://www.clemson.edu/online/tools/zoom.html
https://clemson.instructure.com/enroll/P3TXGJ
https://clemson.instructure.com/enroll/P3TXGJ
https://clemson.app.box.com/s/89f6b5c76q9vahfwwi1a0sy3tv4drgwi
https://www.clemson.edu/online/tools/
https://www.clemson.edu/online/tools/zoom.html
https://www.clemson.edu/online/tools/zoom-hybrid.html
https://www.youtube.com/watch?v=oSvYQp8HCTU
https://support.zoom.us/hc/en-us/articles/213756303-Polling-for-meetings
https://support.zoom.us/hc/en-us/articles/205677665-Sharing-a-whiteboard
https://support.zoom.us/hc/en-us/articles/205677665-Sharing-a-whiteboard
https://www.clemson.edu/online/tools/camtasia.html
https://www.clemson.edu/online/tools/voicethread.html
https://www.clemson.edu/online/tools/zoom.html
https://clemson.instructure.com/enroll/P3TXGJ
https://clemson.instructure.com/enroll/P3TXGJ
https://clemson.app.box.com/s/89f6b5c76q9vahfwwi1a0sy3tv4drgwi


29

Design for Interaction in Your Blended 
Learning Course 
Notes for Step 3:
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Assessment Overview for Blended 
Learning

Alternative Assessments

Testing Considerations

Step 4
Decide Upon Assessments of Learning 
in Your Blended Learning Course 
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There are many options for assessment in 
a blended learning course.  First, let’s 
review the four main types of assessment: 

1. Formative: Assess learning throughout 
the course.  Formative assessments are 
typically low-stakes assessments such 
as reflections, short quizzes, peer 
review, and discussions.  

2. Summative: Assess student 
understanding, knowledge gained, and 
proficiency at the end of a course or 
during defined intervals (such as end of 
a unit or mid-term).  Summative 
assessments can be used at the end of 
a program as well.  They are formal 
assessments and typically high-stakes.  

3. Authentic: Assess student learning 
through application of content.  
Authentic assessment requires students 
to consider content in a variety of ways, 
thus using critical thinking skills to 
determine relevance of information 
within context of assessment. Authentic 
assessments are often based on real-
world problems and are complex. 

4. Diagnostic: Assess where students are 
prior to content delivery.  Diagnostic 
assessments tend to focus on what 

students already know and where they 
might be weak in a subject area.  They 
can be formal (e.g., K-12 standardized 
tests) or informal (e.g., pre-tests, 
background knowledge checks, and 
concept tests).  

5. Alternative Assessments: Assess 
student knowledge of core concepts by 
providing opportunities for student-
centered assessment.  Alternative 
assessments allow students 
opportunity, flexibility, and creativity in 
demonstrating their knowledge of the 

core concepts and tend to be more 
authentic in nature. 

* Authentic and Alternative Assessments 
are usually formative; however, they can be 
used for summative assessment.  
Diagnostic assessment typically is 
considered a form of summative 
assessment but not in the sense of formal, 
high-stakes assessment.   

More information on assessment can be 
found in Appendix C. 
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The Fall 2020 classroom poses unique factors when it 
comes to assessments of learning:   
• Many classrooms may feature a mix of students 

participating face-to-face and solely online. 
• Some assessment may happen both  

asynchronously and synchronously.  
• It is important to consider that former assessment 

approaches may no longer be feasible for new 
class structures and instructors should review 
course assessments for blended learning 
models.  

• Final examinations will take place online.  

While the format of assessments may change, 
evidence-based best practices of learning assessment 
remain largely the same. We encourage all 
instructors to consider effective strategies related to 
student-centered learning. ▷    

Notes for Assessments:

Assessments in Blended Learning: An Overview

Focus on core 
concepts and 

learning outcomes  
of the course

Address 
student performance 

across all levels of 
Bloom’s Cognitive 

Taxonomy

Assessments that 
will support student 

success

Are flexible and 
accessible to all 

students
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Traditional exam formats can be problematic in terms of 
accessibility and inclusion. “High-stakes" tests that 
count for a high percentage of a grade in the course 
put pressure on students and on you, because so 
much learning has to be assessed fairly at one time.  If 
the course content is best assessed through the exam 
format, consult resources such as the test blueprint, 
and consider some variations such as more frequent 
testing, some open-book tests, and learning supports 
such as “exam wrappers”. ▷ 

Review Assessment, Test, and Assignment Design as 
well as the current tools supported for test taking. 

Notes for Testing Considerations: 

Testing Considerations for Fall 2020
iClicker Classic and Cloud

Respondus Lockdown Browser

Respondus Monitor* 

Remote Proctor Now*

Turnitin*

* Please note there are a number of concerns for these tools and you should review 
these products and understand both the pros and cons associated with them prior 
to use.

https://www.clemson.edu/otei/documents/Teaching%20Review%20Resources/Test_Blueprint_Guide_final.pdf
http://www.clemson.edu/otei/documents/Reflection%20Activities%20r.pdf
https://www.clemson.edu/otei/resources/assessments-test-assignment-design.html
https://www.clemson.edu/online/tools/
https://www.clemson.edu/otei/documents/Teaching%20Review%20Resources/Test_Blueprint_Guide_final.pdf
http://www.clemson.edu/otei/documents/Reflection%20Activities%20r.pdf
https://www.clemson.edu/otei/resources/assessments-test-assignment-design.html
https://www.clemson.edu/online/tools/
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Traditional exam formats can be problematic in terms 
of accessibility for many students in face-to-face and 
online environments and may not be the most 
effective way to assess how well your students have 
met the learning goals of your course. While the type 
and size of some courses makes these alternatives 
unfeasible for fully replacing exams, these  
alternatives may be valuable options for smaller low 
stakes assessments. In Appendix C, you will find a 
more detailed review of each alternative assessment 
type. ▷ 

Notes for Alternative Assessments: 

Alternative Assessments
Series of quizzes

Student-developed quiz questions

Open-book, take-home assessments

Professional presentations/demonstrations

Annotated anthology or bibliography 

Fact sheet

Peer-review or self-review activity

Digital portfolio

Non-traditional paper or project

Group project



35

Decide Upon Assessments of 
Learning in your Blended Learning 
Course 
Course Notes for Step 4:
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Course Integration Chart

Canvas Guides

Training Opportunities

Step 5
Develop Content/Assignment Pages 
for Your Blended Learning Course 
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In Steps 1-4, we started with an aerial view 
of a course, drilling down with each step to 
create the main components of a blended 
learning course.  With Step 5, we’re going 
to think about course integration (face-to-
face and online) and how we visually share 
a course with students.   

Course Integration Chart 

One of the great challenges in designing 
blended learning courses is ensuring that 
the face-to-face and online portions of the 
course are well integrated into one, 
cohesive whole.  We’ll use a course 
integration chart to ensure we are building 
one, cohesive course. 

Course Organization 

We’ll share some quick Canvas Guides 
that are helpful in building and organizing 
your Canvas course. 

Training Opportunities 

Finally, we’ll share training opportunities to 
help you through this process.  Training 
opportunities range from personal 
consultations to departmental-wide 

trainings.  There are also online short 
courses, webinars, and drop-in office 
hours available.  What’s most important: 
you are not alone!  OTEI, Clemson Online, 
and CCIT are here to help you as you 
navigate the blended learning teaching 
model. 

How do you want to setup your 
Canvas course? 

Contact Us! 

OTEI: otei@clemson.edu 

Clemson Online: online@clemson.edu 

CCIT: ithelp@clemson.edu 

mailto:otei@clemson.edu
mailto:online@clemson.edu
mailto:ithelp@clemson.edu
mailto:otei@clemson.edu
mailto:online@clemson.edu
mailto:ithelp@clemson.edu
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The course integration chart helps you to articulate 
specific plans for this integration while anchoring 
back to (and perhaps revising) key course design 
components (e.g., learning outcomes, 
assessments, etc.).  Generally speaking there are a 
few overall course outcomes with more in-depth 
module-level learning objectives.  Each objective 
should have a way to measure learning (refer back 
to Step 4: Assessments). Re-order/remove columns 
as you wish.  However, stay focused on 
articulating how online and face-to-face 
components will be integrated.  (You may wish 
to note homework/group work activities as well.) 

Notes for Course Integration: 

Course Integration
Course Integration Chart 

Example

Template is in Appendix A.
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There are key components you will want to include in 
your Canvas course to best orient students in your 
blended learning course.  Consider how you want 
your course to look and feel.  These elements will 
ensure your students can easily navigate and interact 
with your course.  This attention to organization is an 
important part of creating an inclusive course! ▷ 

Clemson Online provides resources on their website 
and in the Faculty Resources Canvas Course, with 
templates for a home page as well as other Canvas 
templates.  

Notes for Course Organization: 

Course Organization

Home Page 
You can make any page a home page.  You can welcome 
students to your course with a home page and provide them 
with quick links to key course elements.

Course Syllabus 
There are multiple ways you can add your syllabus to Canvas: 1) In 
the Syllabus page through the Rich Content Editor; 2) Upload to the 
Syllabus Page or a new Page as a Word or PDF document (we 
recommend setting it to auto-preview); or create a Page and label it 
Syllabus.  Canvas will automatically add calendar dates to the syllabus 
page when you add assignments with a due date to the course. Don’t 
forget the Campus Syllabus which links to a number of student 
resources ((in Canvas Commons, search #OTEI to find the Campus 
Syllabus.  

Course Modules 
Modules are important for course organization.  They can be organized 
by week, unit, topic, etc. (For an example, see page 40.)

Canvas Student View 
Always check how the course looks and navigates through Student 
View.  This allows you to check links as well to make sure they work for 
students as intended.

Course Assignments 
Assignments include discussions, assignments, quizzes, etc. and 
should have clear instructions with due dates.   

Clean Navigation Menu 
For ease of student navigation, only enable course elements students 
need (e.g., Modules, Announcements, Gradebook, Discussions, Library 
Resources, and People).  It is suggested that you do not enable Pages 
in the navigations menu.

https://community.canvaslms.com/docs/DOC-26409-how-do-i-set-a-front-page-in-a-course
https://community.canvaslms.com/docs/DOC-10460-canvas-instructor-guide-table-of-contents#jive_content_id_Modules
https://community.canvaslms.com/docs/DOC-26310-how-do-i-view-a-course-as-a-test-student-using-student-view
https://community.canvaslms.com/docs/DOC-26310-how-do-i-view-a-course-as-a-test-student-using-student-view
https://community.canvaslms.com/docs/DOC-13016-4152724374
https://community.canvaslms.com/docs/DOC-10460-canvas-instructor-guide-table-of-contents#jive_content_id_Assignments
https://community.canvaslms.com/docs/DOC-10460-canvas-instructor-guide-table-of-contents#jive_content_id_Quizzes
https://community.canvaslms.com/docs/DOC-10327-what-is-the-difference-between-assignment-due-dates-and-availability-dates
https://community.canvaslms.com/docs/DOC-12831-415255577
https://community.canvaslms.com/docs/DOC-10460-canvas-instructor-guide-table-of-contents#jive_content_id_Modules
https://community.canvaslms.com/docs/DOC-26310-how-do-i-view-a-course-as-a-test-student-using-student-view
https://community.canvaslms.com/docs/DOC-26310-how-do-i-view-a-course-as-a-test-student-using-student-view
https://community.canvaslms.com/docs/DOC-13016-4152724374
https://community.canvaslms.com/docs/DOC-10460-canvas-instructor-guide-table-of-contents#jive_content_id_Assignments
https://community.canvaslms.com/docs/DOC-10460-canvas-instructor-guide-table-of-contents#jive_content_id_Quizzes
https://community.canvaslms.com/docs/DOC-10327-what-is-the-difference-between-assignment-due-dates-and-availability-dates
https://community.canvaslms.com/docs/DOC-12933-how-do-i-manage-course-navigation-links
https://clemson.instructure.com/enroll/RH9DLL
https://clemson.instructure.com/enroll/RH9DLL
https://community.canvaslms.com/docs/DOC-12933-how-do-i-manage-course-navigation-links
https://community.canvaslms.com/docs/DOC-12831-415255577
https://community.canvaslms.com/docs/DOC-26409-how-do-i-set-a-front-page-in-a-course
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Notes for Module Organization: 

Module Organization
Module Title Typically the week, unit, or topic.

Module Overview (Page) An overview will state the learning objectives (desired outcomes) for student learning and guide them through what 
you will do and what they should do.  The overview can also situate the topic in the context of 
the previous module.  For Blended Learning, giving students cues within Canvas helps them stay organized and 
thinking about what to expect.  You can also emphasize instructions that you might also give verbally.  With these 
types of practices, you are using universal design principles and making the lessons transparent and clear.  

Content (Page) Content is best accessed through multiple means, such as a combination of print, image, graphic organizer, video 
and audio.  While a lecture conveys a lot of content, this page can be written to guide students, provide study 
questions or lecture guides, list extra resources to help students learn—in addition to any orientation you give to 
the topic.  

Content (Page) If needed, other content pages can address complex subtopics with guides and resources for extra help and 
extended learning.  

Question: on content 
(Discussion Thread)  

Using Canvas Discussions or other apps (such as VoiceThread or FlipGrid), you can design prompts to encourage 
critical and creative thinking.  

HW due (Assignment)  Unless you have “flipped” the class, add in assignments as homework, to reinforce concepts and check student 
understanding.  These are usually application and analysis tasks.  

Quiz OR survey on 
content for formative 
assessment (Quiz) 

Often, students feel held accountable with a low-stakes quiz, as well as non-graded polls or surveys on their 
understanding.  For example, the quiz can check for knowledge of the assigned reading.  Students today report 
that they value frequent surveys and quizzes because these keep them on track.  

Module Conclusion (Page)  Wrap up with a look at the learning objectives for this module, reminding students what they should have 
accomplished.  This is also a chance to remind students of higher-order learning objectives.  
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Here is an example of a module setup in Canvas. 
Courtesy of April Pelt, College of EducationModule Example
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OTEI 

Visit OTEI’s events page to learn more about opportunities 
for professional development.  OTEI’s website also has 
Clemson-specific information, teaching resources, 
programming, and specialized consultation services. We will 
host events throughout the summer and fall on Blended 
Learning and other topics.  

Clemson Online 

Visit CO’s events page to learn more about Canvas, 
technology tools, and the new classroom technologies as 
well as featured events such as Coffee and Conversations.   

CCIT 

Visit CCIT’s events page to learn more about software 
training and other opportunities for professional 
development. 

Training 
Opportunities 
For Blended and Online Learning

http://www.clemson.edu/otei/index.html
http://www.clemson.edu/otei/events-and-programs.html
https://www.clemson.edu/online/
https://www.clemson.edu/online/events.html
https://ccit.clemson.edu
https://ccit.clemson.edu/support/faculty-staff/it-training/
http://www.clemson.edu/otei/index.html
http://www.clemson.edu/otei/events-and-programs.html
https://www.clemson.edu/online/
https://www.clemson.edu/online/events.html
https://ccit.clemson.edu
https://ccit.clemson.edu/support/faculty-staff/it-training/
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Develop Content/Assignment Pages 
for Your Blended Learning Course 
Course Notes for Step 5:
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Implementation Checklist

Step 6
Assure Quality in Your Blended 
Learning Course
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Use the Implementation Checklist to review your 
blended course design.  The checklist is divided into 
three parts: Before the Course Starts, During the 
Course, and After the Course.   

Notes for Implementation Checklist: 

Full checklist is in Appendix E.

Implementation Checklist
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Appendices 
Appendix A: Templates Appendix F: Online Resources for Science Laboratories 

Appendix B: Learning Interactions (Activities) Appendix G: Classroom Cleaning Protocol

Appendix C: Assessment Appendix H: Positive Test Reporting Tool (in progress)

Appendix D: Active Learning for Physical Distancing Appendix I: Classroom Behavior Response Protocol (in progress)

Appendix E: Implementation Checklist Appendix J: Academic Regulations Letters (in progress)

Key Clemson Resources 
OTEI 
Teaching Resources
Clemson Online 
Faculty Resource Center  
Mixing Face-to-Face and Zoom
CCIT 
Training
Clemson Libraries 
OER

https://www.clemson.edu/otei/instructional-playbook.html
https://www.clemson.edu/otei/instructional-playbook.html
https://www.clemson.edu/otei/instructional-playbook.html
https://www.clemson.edu/otei/instructional-playbook.html
https://www.clemson.edu/otei/instructional-playbook.html
https://www.clemson.edu/otei/instructional-playbook.html
https://www.clemson.edu/otei/instructional-playbook.html
https://www.clemson.edu/otei/instructional-playbook.html
https://www.clemson.edu/otei/instructional-playbook.html
https://www.clemson.edu/otei/instructional-playbook.html
https://www.clemson.edu/otei/resource-page.html
https://clemson.instructure.com/enroll/RH9DLL
https://www.clemson.edu/online/tools/zoom-hybrid.html
https://ccit.clemson.edu/support/faculty-staff/it-training/
https://clemson.libguides.com/open
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