A Map of Teaching Effectiveness in Higher Education

Teaching
Effectiveness
Vocabulary

Academic
Expectations

Rapport

Evidence-based teaching
strategies™

*See references

Establish appropriately high level of
expectations

Set goals and learning outcomes and
establish learning value; also align

with program goals

Provide clear pathways to success and
support all students to get there

Communicate and provide formative
feedback

Employ (“activate”) student prior
knowledge

Align course goals with course
assessments

Build ways for faculty-student contact

Relevance in Clemson’s Faculty
Manual

Teaching Practices, Chapter VI, Section (§)

F, pp. 72-76

Statement of Teaching/Advising Philosophy
(8§ 2, k. i. (4), p. 75)

Peer evaluation of program materials
(882, k.i.(2), p. 75)

Evidence of student learning

(8§ 2, k. i. (1), p. 75)

Exit interviews of graduates/alums
(8§ 2, k. i. (5), p. 75)

Evidence of student learning

(8§ 2, k. i. (1), p. 75)

In-class peer observations
(8§ 2, k.i. (3), p. 75)

Pre-post-test evidence of student learning
(8§ 2, k. i. (1), p. 75)

Peer evaluation of program materials
(882, k.i.(2), p. 75)

Exit interviews of graduates/alums
(88 2, k. i. (5), p. 75)
Statement of how student ratings used in
course improvements
(8§ 2, k. i. (7), p. 75)
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Suggested items of

evidence
From OTEI, informed by the
Clemson Faculty Manual

Syllabus review (goals and
objectives, pathways to
assessments)

Canvas review (use of syllabus
page and use of feedback
activities)

Peer observation of teaching
(class session structure; use of
feedback activities)

Syllabus review (statement on
office hours, accessible hours;
inclusivity statements)



Clarity

Means of motivation provided for all
students

Create positive and supportive
climate

Foundation of learning is relational:
build and facilitate relationships

Demonstrate care for students

Clarity in communication about
course concepts

Clarity in feedback (summative and
formative)

Clarity in organization

Peer evaluation of program materials
(8§ 2, k.i. (2), p. 75)
Exit interviews of graduates/alums
(8§ 2, k. i. (5), p. 75)
Exit interviews of graduates/alums
(8§ 2, k. i. (5), p. 75)
Statement of how student ratings used in
course improvements
(88 2, k.i. (7), p. 75)
Peer evaluation of program materials
(88 2, k. i. (2), p. 75)

In-class peer observations
(882, k. 1. (3), p. 75)

Peer evaluation of program materials
(8§ 2, k.i. (2), p. 75)
In-class peer observations
(8§ 2, k.i. (3), p. 75)
Peer evaluation of program materials
(88 2, k. i. (2), p. 75)
Statement of how student ratings used in
course improvements
(88 2, k.i. (7), p. 75)
Peer evaluation of program materials
(88 2, k. i. (2), p. 75)
Statement of how student ratings used in
course improvements
(88 2, k.i. (7), p. 75)
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Canvas review (use of Canvas
Announcements)

Peer observation of teaching (of
inclusive practices, building
rapport)

Student Surveys

Peer observation of teaching
(of clear communication, use of
use of multiple means of
communication in instruction,
through equitable facilitation
skills for group dialogue)

Assignment / test design review

Canvas review (use of Canvas
for formative, summative
assessments, use of gradebook,
use of comments in



Transparency

Learning
Science

Inclusive communication and
accessible materials

Exams and assignments are of quality,
equitable, fair, frequent

Purpose of student work is
transparent

Formative and summative
assessments are frequent and
productive

Clear criteria and clear paths to
success, scaffolded as needed, for
assignments

Check for student understanding and
use student feedback

Use of active learning

Peer evaluation of program materials

(8§ 2, k.i. (2), p. 75)

Exit interviews of graduates/alums
(8§ 2, k. i. (5), p. 75)

Peer evaluation of program materials
(882, k.i. (2), p. 75)

Exit interviews of graduates/alums
(88 2, k.i. (5), p. 75)

Peer evaluation of program materials
(8§ 2, k.i. (2), p. 75)
Statement of how student ratings used in
course improvements
(8§ 2, k. i. (7), p. 75)
Evidence of student learning
(8§ 2, k. i. (1), p. 75)
Exit interviews of graduates/alums
(8§ 2, k. i. (5), p. 75)
Evidence of student learning
(8§ 2, k. i. (1), p. 75)
Exit interviews of graduates/alums
(88 2, k. i. (5), p. 75)
Statement of how student ratings used in
course improvements
(88 2, k.i. (7), p. 75)
Evidence of student learning
(88 2, k. i. (1), p. 75)
In-class peer observations
(88 2, k. i. (3), p. 75)
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speedgrader)

Syllabus and course review (use
of universal design, such as
multiple communication means)

Student Surveys

Peer observation of teaching

Assignment / test design review
(using learning-centered
assignment design)

Canvas review (use of Canvas
for formative, summative
assessments, use of gradebook,
use of comments in
speedgrader)

Course review (use of universal
design, such as multiple means
of communication)

Peer observation of teaching
Lesson review



Inclusivity

Peer-to-peer learning incorporated

Student self-reflection prompted

Share learning strategies and prompt
metacognition

Materials provided are accessible to
all students

Clear instructions (verbal and
written), deadlines and support (all

UDL aspects) as an inclusivity practice

Learning is social and multi-faceted

Universal design supports all students
but especially new majority students

Peer evaluation of program materials
(8§ 2, k.i. (2), p. 75)
In-class peer observations
(8§ 2, k.. (3), p. 75)
Evidence of student learning
(8§ 2, k.i. (1), p. 75)
Peer evaluation of program materials
(882, k.i. (2), p. 75
Exit interviews of graduates/alums
(88 2, k. i. (5), p. 75)
Statement of how student ratings used in
course improvements
(88 2, k.i. (7), p. 75)
Peer evaluation of program materials
(88 2, k.i. (2), p. 75
In-class peer observations
(88 2, k. i. (3), p. 75)
Statement of Teaching/Advising Philosophy
(8§ 2, k.. (4), p. 75)
Peer evaluation of program materials
(88 2, k.i. (2), p. 75

Peer evaluation of program materials
(882, k.i. (2), p. 75

In-class peer observations

(88 2, k. i. (3), p. 75)

Statement of Teaching/Advising Philosophy
(88 2, k. i. (4), p. 75)

Peer evaluation of program materials
(88 2, k.i. (2), p. 75
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Course review / Canvas review

(Manage the learning
environment to foster learning,
using knowledge about student
learning and using group
management skills, developing
student group skills, and using
technologies to enhance
communication and learning.
Offer students multiple means
to engage—UDL practices)

Peer observation of teaching
(inclusion of students in learning
process, engagement)

Course review/ Canvas review
(Canvas elements supporting
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Supporting all students through In-class peer observations uDL)
inclusivity of teaching and learning (88 2, k. i. (3), p. 75)
practices and understanding students’

social contexts

Assignment / test design review

Guides for review process:

Learning-Focused Assignment Guide. This holistic guide can help you assess the alignment, transparency, and inclusivity of your
assignments, in terms of development, use, and revision of assignments.

Learning-Focused Assignment Rubric. This rubric preceded the creation of the assignment guide and uses a point-scoring system. From
the Universities of Virginia and George Mason.

Learning-Focused Test Guide. This guide helps you assess the alignment, transparency, and inclusivity of your tests, both development
and deployment.

Test Blueprint Guide. This guide walks you through the process of creating a simple blueprint to evaluate your test questions and check
on alignment with learning outcomes.

Diversity & Inclusion Syllabus Statements. This resource lists a series of examples of statements from various institutions, compiled by
the Clemson Faculty Learning Community “Dive In”.

Faculty may also self-evaluate teaching practices and course materials with regards to diversity and inclusion, using the resources on
the OTEI Diversity, Equity and Inclusion page.

A Guide to Assessing the Focus of Syllabi. This article provides an overview and instructions for using a “valid and reliable syllabus
rubric” from the University of Virginia.

A Guide to Peer Observation: Observing Teaching in Higher Education (OTEI). This guide provides an overview of teaching observations
in higher education today, a suggested approach and schedule, and sample documentation.

A Checklist of Teacher Behaviors for a Class Session drawn from Keeley, Smith, & Buskist, 2006; OTEI Seven Teaching Competencies;
Teaching Dimensions Observation Protocol (TDOP) © 2010, 2014 Board of Regents of the University of Wisconsin System, and other
sources.



https://www.clemson.edu/otei/documents/Teaching%20Review%20Resources/LearningFocusedAssignmentGuide.pdf
https://www.clemson.edu/otei/documents/Teaching%20Review%20Resources/Learningfocusedassignmentrubric.pdf
https://www.clemson.edu/otei/documents/Teaching%20Review%20Resources/LearningFocusedTestGuide.pdf
https://www.clemson.edu/otei/documents/Teaching%20Review%20Resources/Test_Blueprint_Guide_final.pdf
https://www.clemson.edu/otei/documents/Teaching%20Review%20Resources/Diversity_InclusionSyllabiSamples.pdf
https://www.clemson.edu/otei/teaching-diversity.html
https://www.clemson.edu/otei/documents/Teaching%20Review%20Resources/UVA_Syllabus-Rubric-Guide-2-13-17.pdf
https://www.clemson.edu/otei/documents/Teaching%20Review%20Resources/GuidetoPeerObservation.pdf
https://www.clemson.edu/otei/documents/Teaching%20Review%20Resources/Sample_Checklist%20_of_Teacher_Behaviors.pdf
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