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Guiding Statement on the Purpose of Assessment  
Clemson University has a commitment to academic and operational excellence. Accordingly, the process 

of assessment is used in a cyclical process in the pursuit of continuous improvement. Assessment is an 

indicator of how goals are being met and how the University is delivering on its mission. (See Appendix II 

for how assessment is a key part of a coherent curriculum.) 

Student learning outcomes assessment data are used solely to assist with instructional and program 

improvement in support of student learning, and in compliance with SACSCOC Principles of Accreditation. 

Student Learning Outcomes for General Education Curriculum3 
Student learning outcomes are statements that clearly state the knowledge, skills, or habits of mind that 

students are expected to acquire. The following student learning outcomes are associated with the 

General Education curriculum. 

Arts and Humanities 

Student learning outcome 1: Students will analyze, interpret, and employ aesthetic, ethical, 

linguistic, and/or philosophical discourse in relevant contexts. 

Student learning outcome 2: Students will create, perform, interpret, reinterpret, and/or criticize 

artistic works.   

(Courses fulfilling the Arts and Humanities component of the General Education curriculum should 

address SLO1 or SLO2.) 

Mathematics 

Student learning outcome: Students will demonstrate mathematical literacy through 

interpretation of mathematical forms and performing calculations.  

Natural Science 

Student learning outcome: Students will demonstrate the process of scientific reasoning through 

experimental activity and critical comparison of their results to those predicted by accepted 

natural science principles. 

Social Science 

Student learning outcome: Students will use social science concepts and evidence to explain 

human actions or behaviors in the past, the present, and/or the future. 

Composition and Communication (This includes oral and written.) 

Student learning outcome: Students will demonstrate competence in communication through 

organization of a central message with supporting materials in the chosen medium. 

                                                           
1 See also Undergraduate Studies website - https://www.clemson.edu/undergraduate-studies/gen-ed.html. 
2 See Appendix I for member names.  
3 Student learning outcomes can also be found in the Clemson Undergraduate Catalog. 

https://www.clemson.edu/undergraduate-studies/gen-ed.html


 

 

Interdisciplinary areas4 

Cross-Cultural Awareness 

Competency: Explain how aspects of culture are integrated into a comprehensive 

worldview; and then demonstrate how culture influences human behavior. 

Science and Technology in Society 

Competency: Demonstrate an understanding of issues created by the complex 

interactions among science, technology, and society. 

Critical Thinking 

Competency: Demonstrate the ability to assemble information relevant to a significant, 

complex issue, evaluate the quality and utility of the information, and use the outcome 

of the analysis to reach a logical conclusion about the issue. 

Ethical Reasoning 

Competency: Demonstrate an ability to identify, comprehend, and deal with ethical 

problems and their ramifications in a systematic, thorough, and responsible way. 

 

Each student learning outcome has an accompanying rubric for assessment. The rubrics are available on 

the Undergraduate Studies General Education Faculty page.5 The rubrics are not part of the Clemson 

Undergraduate Catalog. 

Use of Signature Assignment 
Every course that is part of the General Education curriculum should have a “signature assignment.” (See 

also Appendix II.) This is an assignment (or multiple assignments) created by the instructor and/or course 

coordinator to address the General Education student learning outcome and accompanying assessment 

rubric criteria. 

By necessity, courses in the General Education curriculum involve more depth and breadth than what is 

depicted in the student learning outcome statements and assessment rubrics. The signature assignment 

is simply a tool for eliciting student learning around a common, shared outcome and allowing for authentic 

assessment of student learning in each course. 

The Office of Teaching Effectiveness and Innovation and the Division of Undergraduate Studies started in 

spring 2019 to work with faculty on adapting or designing signature assignments. They plan to offer this 

type of development activity regularly.  

Rotation Schedule for Assessment 
Not every student learning outcome needs to be assessed every year. As seen in Table 1, we intend to 

assess General Education student learning outcomes on a biennial basis. Figure 1 shows the rationale. 

During the year that a student learning outcome is assessed, faculty of those courses will submit student 

work samples of the signature assignment. Assessment of student attainment of the student learning 

outcomes will be performed by a faculty jury at the end of the spring semester. The results will be 

                                                           
4 The “competency statements” here have not been revised recently and are likely to undergo revision in the next 
few semesters. 
5 Currently viewable at this link: https://www.clemson.edu/undergraduate-studies/documents/gen-
ed/18to19/GenEd_WhitePaper_Revisions_091718.pdf  

https://www.clemson.edu/undergraduate-studies/documents/gen-ed/18to19/GenEd_WhitePaper_Revisions_091718.pdf
https://www.clemson.edu/undergraduate-studies/documents/gen-ed/18to19/GenEd_WhitePaper_Revisions_091718.pdf


 

 

discussed at the annual General Education program retreat, and the faculty will use the results of the 

assessment findings to determine improvements to be made, if any.  

Clemson University is responsible for demonstrating compliance with SACSCOC General Education core 

requirements every ten years. This planned rotation schedule will allow us the time for collection, 

reflection, and correction as needed with regards to our program. 

 

 

 

 

 

 

 

 

 

 

 

Sampling and Responsibilities 
Assessment of the extent to which our students are achieving student learning outcomes in the General 

Education curriculum will occur through assessment of student work products derived from Clemson 

courses in the General Education curriculum – i.e.: the “signature assignment.”  

The rotation schedule details which student learning outcomes will be assessed each year, and sampling 

will be used. Because of items such as differing student enrollment patterns, student academic cohorts, 

pedagogies, and levels of commonalities among sections, the specific details of the sample will be 

determined in advance of each academic year by the General Education Assessment Subcommittee. All 

attempts will be made to ensure that the samples are representative of the populations of students who 

take particular courses at particular times.   

Instructors and/or course coordinators will receive information each semester from the Division of 

Undergraduate Studies if a sample of students from the courses they are teaching/coordinating will be 

assessed.  

Faculty Responsibilities (including Instructors of Record and/or Course Coordinators) 
If a student sample from a course that an instructor is teaching and/or coordinating is chosen for 

assessment in any given semester, the instructor will be asked to: 

 identify the signature assignment 

 upload the assignment instructions and the student work as directed, along with any keys or 

grading rubrics as applicable. 

Table 1. Planned rotation schedule 

Odd years (19-20, 21-22, 23-24, etc.) 

Natural science 

Mathematics 

Composition and Communication 

Even years (20-21, 22-23, 24-25, etc.) 

Arts and Humanities 

Social science 

Interdisciplinary areas 

Figure 1. Assessment cycle, example for odd years. 



 

 

Figure 2. Major roles, responsibility, and timelines for assessment tasks. 

Instructors who need help with collection and submission will be provided with different options to 

consider and some options for help with the task.  

Assessment is not grading. Instructors will not be asked to assess their own students on General Education 

learning outcomes. Rather, assessment will be done through a juried process performed by a faculty team.  

Juried assessment will be performed every year by Clemson faculty. Because national assessment data 

show that the act of assessing a broad pool of student work is an excellent faculty development task, we 

will solicit the involvement of a new subset of faculty on the jury each year, such that approximately 10-

30% of the jury members each year are new to the process of General Education assessment. 

General Education Committee and/or Division of Undergraduate Studies Responsibilities 
The role of the General Education Committee and the Division of Undergraduate Studies is to coordinate 

and support the delivery of a quality General Education curriculum. To that end, these entities will perform 

the organizational work of the assessment process and work with faculty to connect what is going on at 

the program level to the courses taught by our colleagues. 

The General Education Committee and the Division of Undergraduate Studies also have the responsibility 

of ensuring that this assessment plan is carried out with high fidelity. Revisions to the assessment plan 

will be reviewed in accordance with shared faculty governance. Figure 2 shows a general timeline of tasks 

for assessment of the General Education program. 

 



 

 

Data governance plan and usage 
As per SACSCOC guidelines, the University must have student learning outcomes for General Education, 

we must assess the student learning, and we must show evidence of improvement.6 Meeting these 

standards is a key purpose of an effective assessment plan. We need to be able to identify areas for 

improvement, and revision can be directed toward any of the following as needed: the courses included 

in the curriculum, the signature assignment instructions given to students, mentoring on teaching, the 

student learning outcomes, the General Education assessment rubrics, or even the assessment plan itself.  

To have impactful and meaningful assessment results, we must be able to determine where we need 

improvements. However, data resulting from General Education assessment will not be used to evaluate 

individual instructors teaching in the General Education curriculum. Assessment of learning is not 

appropriate assessment of teaching.  Furthermore, student learning outcomes assessment data will not 

be used to make comparisons across academic programs. 

Instructors will be able to see the de-identified assessment results of the student work samples they 

submit from their own courses, along with the distribution of scores. Chairs will receive a summary report 

describing the results of the student learning assessment and strengths and suggested areas for 

improvement for the general education courses taught in that department. 

Common campus software – such as Canvas – will often be used by instructors for collecting student work. 

No student work will be downloaded from Canvas without the instructor’s knowledge or permission. 

  

                                                           
6 Southern Association of Colleges and Schools Commission on Colleges. (2017). The Principles of Accreditation: 
Foundations for Quality Enhancement. Retrieved from: 
http://www.sacscoc.org/pdf/2018PrinciplesOfAcreditation.pdf  

An example of using assessment results for seeking improvement:  

A University in the SACSCOC region had student learning outcomes related to analysis of real-world 

problems, proposing solutions, and articulating ethical thinking surrounding the solution. When 

student work on the signature assignments from those courses was assessed, it was found that 

students repeatedly scored lower on the ethical thinking component. Many of the assignments implied 

that students might address ethical issues of the problems, but did not explicitly ask them to do so. 

Additionally, the student learning outcome was stated in a way that made it seem as though the 

students only needed to examine ethics around their solution rather than the ethical issues impacting 

the problem. These results led to two changes: a series of faculty development around designing 

assignments for ethical thinking and a revised wording of the student learning outcome. When the 

student learning outcome was assessed again over the next few years, the students were exhibiting 

improved learning, brought about through these small changes. 

http://www.sacscoc.org/pdf/2018PrinciplesOfAcreditation.pdf


 

 

Appendix I. General Education Committee Members and Assessment Subcommittee 

Members 
Name General Education 

Committee Seat Type 
Department and College 

Preston Byrd Voting Agricultural Sciences; CAFLS 

Glenn Birrenkott Voting Animal Veterinary Science; CAFLS 

Andrea Feeser Voting Art; AAH 

Lee Morrissey Voting English; AAH 

Michal Jerzmanowski Voting Economics; Business 

Jack Wolf Voting Finance; Business 

Darren Linvill Voting Communications; BSHS 

Mike Coggeshall Voting Sociology/Anthropology/Criminal Justice; BSHS 

Leigh Martin Voting;  
Assessment Subcommittee 

Education; Education 

Jackie Malloy Voting Teaching and Learning; Education 

Scott Brame Voting Environmental Engineering & Earth Science; 
CECAS 

Sarah Grigg Voting;  
Assessment Subcommittee 

General Engineering; CECAS 

Matthew Macauley Voting Mathematical Sciences; Science 

Christine Minor Voting Biological Sciences; Science 

Jan Comfort Voting University Libraries 

Bridget Trogden Non-voting Chair Associate Dean; Division of Undergraduate 
Studies 

Rene' Schmauder Non-voting;  
Assessment Subcommittee 

Director of Assessment; Division of 
Undergraduate Studies 

Christy Brown Assessment Subcommittee Mathematical Sciences; Science 

Ellen Breazel Assessment Subcommittee Mathematical Sciences; Science 

Robert Stephens Assessment Subcommittee Philosophy & Religion; AAH 

Candace Coffman Assessment Subcommittee Sociology/Anthropology/Criminal Justice; BSHS 

Debi Switzer Assessment Subcommittee Education and Human Development; Education 
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Student Learning Outcomes - see NILOA (learningoutcomesassessment.org/TFComponentSLOS)
       Rubrics - see Univ. Hawaii Manoa (manoa.hawaii.edu/assessment)
       Assignment - see AAC&U (aacu.org/sites/default/files/Signature-assignment-tool.

G e n e r a l  E d u c a t i o n  101
 for Coherent Rationale

University assessments 

show how we are doing.

Assess

Student Learning Outcomes

Statements that clearly 

state the expected 

knowledge, skills or

habits of mind that 

students are expected 

to acquire.

Rubrics

Assessment tools that 

describe criteria and 

levels of attainment 

for a desired learning 

outcome.

Signature Assignment
Elicits and supports student learning connected to a desired learning outcome. Designed by the faculty who 

teach the courses.

Revision to any piece 
as needed, based 
on assessment 
results.

Revise

Students take courses that 
connect to the key general 
education student learning 

outcome areas.

Courses
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